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ABSTRACT
The study aimed to investigate the impact of Maasai customs on secondary school girls academic performance using Kilosa District as a case study. The specific objectives were: to investigate the extent to which Maasai customs are related to the Maasai girls access to secondary school education, to examine whether Maasai girls academic performance in secondary schools is negatively impacted by Maasai traditional customs, to examine the status of Maasai girls enrolments and retention in secondary schools as compared to boys, finally to ascertain strategies used to address traditional customs which prevent Maasai girls from accessing secondary education. The study employed mixed research approach and case study design with a sample of 85 respondents identified through simple random sampling and purposive sampling. Questionnaires, FGD and interview were used as data collection tools. Data gathered was then coded and analysed using SPSS. Findings indicated that awareness of the importance of girl’s education among Maasai society was a problem. Most girls supposed to be in secondary schools got married and those who managed to go to school didn’t complete their studies due to pregnancies ensuing from compulsory traditional customs. The researcher recommends that serious measures be taken by the government and related authorities in order to improve Maasai secondary school girls academic participation and performance in Kilosa District. Maasai communities should be made aware of all customs which undermine girls engagement in formal education especially in secondary schools and colleges. Hostels should be built for Maasai girls to protecting them from indulging in negative tribal customs that constrain their access and performance.
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INTRODUCTION AND BACKGROUND TO THE PROBLEM
1.1 Introduction
Maasai is a group of African nomadic pastoralist found in Eastern Africa (The Editors of Encyclopaedia Britannica, 2019). Currently they are located in Kenya, Southern Sudan and in Tanzania. As pastoralist, they tend to move from place to place to find settlement for themselves and to feed their animals. They are known by conserving their culture including the way they dress, food and other customs. 

In Tanzania it has been observed in some places that apart from keeping animals, Maasai do involve themselves in other activities such as being private local guards and other business such as hair plaiting to ladies as well as selling goods originating from their culture. Education has not been a priority for years among the Maasai culture. This is due to them conserving their cultures. This study focuses on Maasai people in Kilosa district who are no different from other Maasai existing in other parts of the globe. The study will focus on the impact of their customs that they have preserved for years towards secondary school academic performance on Maasai girls. 

1.2 Background of the Problem
 The UN Human Right Act of 1948 proclaims education to a basic human right regardless of one’s religion, culture, social economic status, race and ethnic background. The problem of access to education opportunities in Tanzania has always been a big problem among girls and this has been highly evident among the Maasai tribe, (Women Development Organisation -WDO, 2006). 
According to WDO, gender relations among the Maasai have been affected by male dominance over majority, if not all, decision making. Women and girls are not accorded great importance in Maasai society; hence they are denied access to education and other socioeconomic opportunities. This tendency has made majority of Maasai Women and girls stay out of the school system making them remain illiterate and ignorant of their basic human rights in their respective societies (Heather, 2009).

Maasai tribe is predominantly found in Kenya and Northern part of Tanzania. In Tanzania, Maasai people are mostly found in such regions as Arusha, Tanga, Kilimanjaro, Mbeya and Morogoro. In Morogoro region Maasai people are mostly found in the Districts of Kilosa, Mvomero, and Gairo. Basically, Maasai are pastoralist who migrates seasonally seeking for pastures and water for their animals. However, Maasai people are characterized by some traditional customs which undermine girls’ rights of getting access to education, these practices include exposure to compulsory early marriages which lead to early pregnancies and child bearing as clearly indicated in a report in the Tanzania Sunday News of 07/05/2017 p. 07. The report indicates that;
Laws pertaining to marriage in Tanzania appear to be discriminatory against girls, the marriage Act allows girls aged 15 years to marry while the minimum age for boys is 18 and the customary marriage Act allows girls to get married at 14 depending on parents ‘consent and these traditions are so powerful in many parts of Tanzania especially among the Maasai, Kurya and Chagga in the North and Hehe and Makonde in the south and Haya in the west (Sunday News, 2017:7). 


Traditions such as the ones represented in the cited newspaper above are powerful not only among the Tanzanian Maasai’s but also in other ethnic groups including Kurya, Chagga, Hehe, and Makonde. Adherence to such traditions make parents reluctant to send their children to school and boys of school going age who are regarded as useful herdsmen, this group of people in such societies are encouraged to attend school, while girls are restricted to do the same by their parents. This condition reflects the parents’ fear that educated girls will run away from home to marry men of their own choice from other ethnic groups. On this ground the girls will no longer comply with their traditional beliefs and customs. 

In Tanzania, the Maasai were earmarked as one of the tribes to be given great support in the expansion of the basic education, particularly girls (Oxfam, 2008).Various efforts have been made to promote Maasai girls’ education such as the development of the Maasai Women Development Organization (MWEDO) formed in 2000 aimed at empowering Maasai women through access to Education. (Miller, 2010). Despite attempts by MWEDO and charity organizations which work to ensure Maasai girls got access to education, gender gap still exists among the Maasai in Tanzania whereby boys tend to be given priority in getting access to education while girls are discouraged to pursue the same path. 

Access to education for Maasai girls is constrained by other factors including Maasai customs and traditions (Sharp & Twat, 2016). Statistics shows that in Maasai community, education rates are lower than the national average, dropout rates are higher, pass rates are lower than the non-Maasai community, and the number of students coming from maasai areas who pass into higher education and training are small (Sharp & Twat, 2016). These traditions and customs make community and parents reluctant to send their girl-children to school and send only boys in the belief that boys are more useful as herdsmen. Sending a Maasai girl to school is precarious because after getting education she has high chances of running away from home and marrying men of their choice, and will no longer comply with the Maasai marriage beliefs and customs. 

Traditionally, Maasai girls have no choice of whom they marry and when to marry. An addition condition is that exposure to compulsory early marriages lead to early pregnancies and child bearing both of which constraint Maasai girls’ access to education.  Girls’ children in Maasai societies are often treated as inferior to boys and this problem is very embarrassing in pastoralist societies such as the Maasai and others as pointed out by Bishop (2006). 

The same problem has been found to exist in Kilosa District where negative customs like early marriages, early pregnancies, female genital mutilation and migration cause a lag behind in the education development of Maasai girls in secondary school education. This was revealed by one of the headmaster’s report in pastoralist school called Parakuyo secondary school in Parakuyo ward, the low enrolment and dropout from the school have affected the performance of students especially girls. The dropouts’ phenomenon was attributed to early marriages, adolescent pregnancies and migration of pastoralist Maasai who seek for cattle pastures which have been harmful traditional customs suppressing girls’ performance in secondary schools. 

Table 1.1 shows the Maasai students’ enrolment between 2011 and 2016 in Parakuyo Secondary school.






Source: Field data (2016)


It is observed in table 1.1 that in each year the number of boys’ enrolment is greater than that of girls. This shows that due to Maasai customs girls are marginalised compared to boys and the Maasai community do not consider education important for girls. Table 1.2 below shows the number of dropouts in the years 2011 – 2016.






Source: Field data (2016).

When it comes to dropouts as observed it is quite the opposite with enrolment. It is observed in year 2012 the number of dropouts for girls 3 and none for boys also in 2014 and 2016.  

The report shows that Maasai boys’ enrolment was relatively higher compared to that of Maasai girls. When asked why this was the case, the head of school informed that when girls complete standard seven they are mostly aged between 12 to 13 years and due to their strong customs they are forced to get married. Further, dropout from the school is caused by frequent migration as Maasai communities move searching for pasture for their animals. He concluded that early marriages were a serious social problem in the ward and he called for strong measures to be taken by government and non-government organizations so as to remedy the problem. 

 Scholarly writings have also been directed toward eradicating the negative customs and traditions in Tanzanian society. Yet, there is no comprehensive study so far conducted in Tanzania to establish whether the Maasai customs have affected Maasai girl’s academic performance in secondary schools, specifically in Kilosa District where a significant number of its inhabitants are Maasai. This study is therefore aimed at assessing the impact of Maasai customs and traditions on secondary school girls academic performance in Kilosa District. The study is intended to come up with recommendation for addressing the problem. 

1.3	Statement of the Problem
The roles of education for the development of Maasai girls in secondary schools need serious attention due to their customs and traditions which are negative towards girls’ access and completion of school circles and ultimately high academic performance. Traditions that affect Maasai girls such as those explored in the background above do not fit effective participation in formal education because shortly after the age of adolescence, the Maasai girls must get married according to their traditional customs. 

On the basis of the belief that girls are sources of wealth in their families since they attract dowries from the grooms. So, educating a girl in any given Maasai society is considered useless because the Maasai perceive it as being costly and wastage of money and time. Different efforts have been directed toward eliminating such negative traditional customs among the Maasai communities and a few other communities in Tanzania. The Tanzania strategy for Economic Growth and Poverty Reduction (NSEGPR), Millennium Development Goal (MDGs) and Tanzania National Vision 2025 aim at forming educated societies despite customary resistances from such ethnic groups as Maasai and their negative traditional customs.

Despite serious measures taken by the Tanzanian Government, non-government organization (NGO’s) and independent researchers on eradicating negative traditional customs which prevent Maasai girls from going to school, the problem is still persisting. This study aims at examining the impact of Maasai traditional customs on the access and academic performance of Maasai girls in secondary school education so as to establish the extent to which Maasai traditional customs have impacted Maasai girls’ access and academic performance at secondary schools in Kilosa District. Kilosa is one of the geographical areas in Tanzania where Maasai people constitute a significant portion of the population, therefore findings obtained will help to explain other context with similar characteristics. 

1.4	Objective of the Study
1.4.1	General Objectives
This study aims at investigating the impact of Maasai traditional customs on Maasai secondary school girls’ academic performance in Kilosa District. 

1.4.2	Specific Objectives
The study was guided by the following specific objectives:
i.	Finding out the extent to which Maasai customs are related to the Maasai girls’ access to secondary school education in Kilosa District.
ii.	Examining whether Maasai girls’ academic performance in Kilosa District secondary schools is negatively impacted by Maasai’s traditional customs.
iii.	Examining the status of Maasai girls’ enrolments and retention in secondary schools as compared to boys in Kilosa District.
iv.	Find out strategies used to address traditional customs which prevent Maasai girls from accessing secondary education in Kilosa District. 

1.5 Research Questions
The study was guided by the following research Questions
i)	 How does the Maasai traditional customs relate to the Maasai girl’s access to and academic performance in secondary schools in Kilosa District?
ii)	In what ways do Maasai traditional customs impact girls ‘academic performance in secondary schools in Kilosa District?
iii)	What is the status or condition of Maasai girls’ enrolment and retention in secondary schools compared to Maasai boys and how could such status impact the girls’ academic performance?
iv)	What strategies have been used to address negative traditional customs which prevent Maasai girls from accessing secondary school education?

1.6 Significance of the Study
This study will help the government to gain knowledge and search ways to determine how best to overcome customs that hinder the provision of education among Maasai girls in Tanzania, specifically within the context of Kilosa District. Among the tasks of any government in the World is to fulfil the requirements of its citizens, by making sure its people get quality and affordable education and live in peace and prosperity. This research will provide information with the likelihood of helping the Tanzanian government to address poverty and ignorance caused by following outdated traditional customs which do not value provision of girls’ rights to access secondary education. 

Knowledge obtained from this study will help policy makers to formulate policies which will help to solve problems, which undermine girl’s access to education. Migration for seeking of pastures is among of the Maasai customs practised, therefore policy makers may address these challenges by formulating policy which require reducing the number of livestock’s and engaging in other economic activities, including among other agricultural, fishing, mining, industries and trade activities which has the potential to minimize Maasais’ migration tendencies ensuing from solely relaying on shifting from place to place seeking for animal pastures. 

The knowledge obtained from this study is likely to assist curriculum developers in coming up with improved curriculum with solutions in areas where there are weaknesses and shortages of appropriate content fitting for specific ethnicities. Curriculum developers should come up with solutions about Maasai customs which hinder girls rights of getting equal chances to undergo education programmes to adulthood and until death. Because the current curriculum does not focus on outdated traditional customs which hinder girls education, it is high time for the Maasais to be educated to adopt new culture rather than remaining rigid while sticking to unequal gender practices.

This study will open the eyes of stakeholders of education, facilitators, parents and the community at large in helping the girls who affected by out dated customs. Stakeholders, facilitators and parent are responsible for enhancing the Maasai girl’s education, because it is important to educate girls due to their role in bringing about development. Women being producer and reproducer need to have education so as to enable them to acquire knowledge, skills and values which help them to play their role in the society.

1.7 Limitations of the Study
The researcher met with some limitations, because the researcher is limited to use some tools such as interview and questionnaire in the study. Interview was used only to parents due to the problem of writing skills and questionnaire was administered to students, teachers and head of schools. However, the researcher met with other limitation like language.  

1.8     Delimitations of the Study
The study focused on examining the Impact of Maasai customs on secondary school girls’ academic performance. Furthermore, the study intended to find out the impacts of Maasai customs on girls’ academic performance in secondary education.The study took place in Kilosa District Morogoro, particularly in five wards community secondary schools, which comprises Maasai students. School heads, parents, students and teachers were the participants.                  
1.9 	Definitions of Terms
Stakeholders: a person, group or organization that has interest or concern in an organization, stakeholders’ performance and attitudes can affect or be affected by an organization’s objectives and policies and by laws.

Academic performance: is the outcome of education or the extent to which a student, a teacher or an institution has achieved (or not) their educational goals. Academic achievement is commonly measured by continuous assessment and examinations.

Customs: are accepted ways of behaving or doing things in a society or a community. It is anything which people commonly perform, and have done for a significant long time. Usually, people of the same country or culture including religion observe common customs. 

Maasai: Constitute one of the Nilotic ethnic groups mainly inhabiting in southern Kenya and northern Tanzania. They are among the best known local populations who have sustainably been residence to modernization. They generally stay near many game parks of the African Great Lakes region and eat meat and milk as their main dishes. They have distinctive customs, manners and dress codes.

1.10	The Conceptual Framework for the Study









Figure 1.1: Conceptual Framework Guiding the Study
Source: Adapted from Bernard (2015: pg. 9)

Independent variables: According to Sharp et al (2016) independent variable expresses the situation which in one or another way is impacts the dependent variables. In this study independent variable include early marriages, female genital mutilation, frequent migration, cultural changes, and early marriages and child bearing. Genital mutilation customs negatively affect Maasai girls, specifically through sexually transmitted diseases which may sometimes lead into deaths.  Early marriages which are customarily practiced in most Maasai communities lead to high dropout rate among female secondary school students (Sharp & Twat 2016). The students get married at the age of between thirteen and fourteen. This age level is the time for the girls to be in secondary school, but they leave school simply because they have to get married according to their traditional customs.

Migration has been considered by (Ngoitiko, 2008) as the movement of people or animals from one point to another. In this study, Most of Maasai community are reported to have seasonally migration in search of water and pasture. Therefore, when children move from one area to another they lose the consistence of their studies. Furthermore, female genital mutilation also can lead to academic poor performance because during the whole process students are not engaging into study and when they come back to school, to continue with their studies, this situation results into poor academic performance.

Intervening variables: According to Kothari (2005) intervening variable is the degree of effect caused by independent variables on the dependent variables. In this study the intervening variable includes research and training, government, NGOs and private initiations which are against bad customers that prevent Maasai girls from going to school. Also,policy rectification and awareness rising about the importance of educating girls in the society should be taken to address the problem. 





This chapter contains review of literature related to the study. The review is aimed to ground the study on issues patterning to the topic. The chapter is divided into three major sections: the theoretical stances, empirical studies relating to Maasai girls’ access to school in Africa, Tanzania and Kilosa District in particular. The chapter then contains a synthesis and specifies the research gap the study set out to fill. 

2.2	Theoretical Literature Review
2.2.1   Overview: Traditional Customs and Girls’ Access, Retention and Performance in Education
Due to increasing impact of Maasai traditions and customs which prevent Maasai girls from going to school, there is the need to new education system which will challenge the traditional cultural norms and values. Of all the countries having Maasai tribes especially Kenya and Tanzania, this tendency of denying Maasai girls’ access to school is very common. Adherence to traditional cultural values and norms is still strong among the Maasai, though some of them have changed and others are changing the way they perceive their cultural values and norms (Leggett, 2005 in Heather, 2009). 

Maasai communities still have the tradition of male dominance in almost all important areas which in turn has led to marginalization of Maasai women. Maasai women are not allowed to make important decisions concerning the community, they are not allowed to own property, they are subjected to forced marriages, female genital mutilation, domestic chores and heavy workloads as well as they are denied the right to access education (Ngoitiko, 2008). Different effort has been made to carter with this problem but it still exists. Government and non-government organisation have invested much on raising community awareness about the importance of education girls. 

Findings shows that, due to effort made by different organizations, Maasai girls’ enrolment has been increasing year after year (Ngoitiko, 2008). For example, in 2016, girl’s enrolment in Kilosa district was recorded as follows, form one enrolment status was 2006 girls, form two 1696 girls, form three 1198 girls and form four 1416 girls (Data book, 2016). But it is surprisingly that it was difficult to retain the number of enrolled pupils across the four education years. Number of girls’ dropped out of school due to pregnancies and early marriages. This entails that, despite the increase of enrolment of Maasai girls in secondary school, still it is difficult to retain them so that they finish their four year program. Similarly, due to uncertain number of girls in secondary school, seasonal migration among Maasai girls, gender roles and other submissive traditions, the performance of Maasai girls in secondary school is not satisfactory (Data book, 2016). Therefore, this study was sought out to explore how the enrolment, retention and performance of Maasai girls in secondary schools are affected by the bad Maasai traditions and customs. 

2.3 Review of Theories which Relates to the Study
This part reviews different concepts, several definitions of major terms and theories of education as put forward by different authors and educationists as well as theoretical models related to the study. The chapter also reviews literature in relation to selected study’s theme which is the impact of Maasai customs on secondary school girls’ academic performance in secondary education in Tanzania. Literature review is essential in view of the following: Familiarization of the researcher and readers on the subject of performance of Maasai girls in secondary school within the Tanzania education system so as to understand theoretical perspectives and debate existing within the selected theme of this study. The literature review has also informed the study’s focus and methodology including determination of the study’s approach and design which were fundamental in the success of the research process. 

2.3.1	Feminist Theory
This is the extension of feminism into theoretical or philosophical discourse. It focuses on gender inequality and look at different roles, experiences interests of women and feminist politics in various fields such as education, sociology, philosophy economics and many others. It analyses gender inequality and promote women’s interests. In general, the feminist work seeks to produce a set of questions that call upon people to examine content method and means of handling sexual difference. Feminist theory points direct to the way in which exclusion of women has shaped professional practices and effects within the knowledge of each discipline of socially and historically constructed gender identities, (Shapiro, 1992).

The theory aims to promote awareness of gender inequality in the society; this theory is relevance to researcher’s topic simply because through this theory the society should educate the majority of people who are still insisting on living traditional norms, customs, cultural and beliefs which includes the women and girls as the householders in the society. A good example is on Maasai community most of women are not allowed to participate on social economic for instance going to school.

2.3.2	Gender Schema Theory
In gender schema theory people constructs a mental framework on how to view men and women in the society. Once formed, it is posited that the schema expands to include knowledge of activities and interest, personality and social attributes, and script about gender-linked activities. Once the schema is developed, members of the community are expected to behave in ways consistent with traditional gender roles (Bessesy & Bandura 1999).

In relation to this study, Maasai and many other communities in which girls are not permitted to go to school, they have already constructed a mental schema back then that, women are made for home-based activities only, and they should never be educated. So, the educational policy needs to be designed in such a way that it will raise awareness of people about the existing gender schema, that people are born equally and they all have equal chance when opportunity arises regardless their gender differences. 

2.4 Maasai Culture and Girls’ Access to Secondary Schools
Culture is the total sum of a people’s way of life. It includes norms and value of a society their religion, politics, economics, technology, food, habits, medicine, rules of marriage, the performance, arts, law, and so on, Greertz (1973, pp 44-45). The cultures of the respective society take the girl’s child as a value less compared to the boys in the society. The major issue in as far as access to education is concerned is that cultural practices make females keep on lagging behind males in education, and this problem has existed since the colonial period, Jezebell (2002). While the second and third Millennium Development Goals. Focus on enhancing girls’ education and addressing the gender gap in the delivery of education; still there exists the problem of inequity, and inequality in the education particular at secondary school, and tertiary.

In Tanzania the Maasai were earmarked as one of the tribes to be given great support in the expansion of basic education, particular girls, Oxfam (2008). Various efforts have been made to promote Maasai girl’s education, Miller (2010). However, gender gap still exists among the Maasai in Tanzania where by boys tend to be given priority in the access to education compared to girls.

2.5	Customs and Traditions Impacting Maasai Girls’ Academic Performance in Secondary Schools
These sections explore the customs and traditions which impact academic performance of Maasai girls. These factors can impact performance at any state of education of a girl. They may appear during enrolment or while the girl is at school. 

2.5.1	Early Marriages
Early marriage is another cultural practice contribute to girls not attend the secondary school. The arrangement includes a bride price by the groom to the girl’s family which may occur when a girl is very young and long before the actual marriage. The practice undermines the girl’s capability to determine her own partner and limits her access to education. One of the most negative outcomes of these cultural practices is the denial of education for girls, whether forcing them to dropout early or forego attendance. Despite the incontrovertible evidence that educating girls is a major key to reduce their vulnerability to HIV, many Maasai parents fail to see the need while regarding girls as property to be sold off with a bride price, Mbugua (2007).

2.5.2	Female Genital Mutilation
Female genital Mutilation has been always traumatic; UNICEF (2005) immediate complications can include several pains, shock high bleeding, tetanus or bacterial infection, open sores in the genital region, and injury to nearby genital tissue. Long term consequences can include recurrent bladder and urinary tract infections this can increase risk of childbirth. FGM has a negative impact on a girl's education. Girls are taken out of school to be cut and healing time, takes several weeks resulting in further school absence. Moreover, as FGM is considered by many groups to be a rite of passage into women hood, it is likely that a girl’s education will end in order for her to be married.

This may occur at any place, sometime may move from one place to another find the one who would circumcise the young girl. Many girls are suffering from infections of mutilation, and even death from the procedure (FGM) occurs at any time between birth, and age 13. This study aims to examine the Effects of Maasai customs on the girls’ performance of secondary school education, taking a case of the Kilosa district in Morogoro region in which the majority residents are Maasai people.
2.5.3	Maasai Frequent Migration Practices
Maasai people are migrating from one place to another due to the lack of land for grazing their animals. During colonial and later local governments began instituting land reform programs that transformed Maasai lands in Kenya and Tanzania into group ranches, privatized settle farms. National parks, game reserves, and hunting area. This was to make sure that Maasai communities get a permanent settlement area as the seasonal movement affects the education progress of the children. In 1911 Maasai lands in Kenya were reduced by 60 percent when the British evicted Kenyan Maasai’s to make room for settler ranches, subsequently confining them to present day Kajiado, and Narok districts. Maasai land was further enclosed to allow for the creation of game parks, including Amboseli, Nairobi, and Maasai Mara, and the Serengeti, Ngorongoro conservation area in Tanzania (Kitumusote, 2006).

Because of British interest in the rich highlands of Kenya they began to push the Maasai to the Kenyan low plain lands which were not nearly adequate for the grazing of their livestock. Since colonial, that time the Maasai land has been divided into four Administrative districts. In Kenya there are two districts which are Narok, Kajianao, in Tanzania such districts are Monduli, and kitele, but due to their migration of searching for water and land they spread in different parts of Tanzania such as Kilosa, and Mvomero districts in Morogoro region, (Shillington, 2005) Their traditional been pastoralists, raising cattle, goats, and sheep settlement resulted to be less permanent”.

The transfer of these lands has served to enclose many pastoral, and semi- agricultural group onto parcels of Lands those are unsuitable for either semi- nomadic pastoralism or agriculture at sustainable levels.  The government officially resettled the Maasai in Monduli, and gave them a maximum of three acres of land each to farm (Ndagala, 1982). Where by the Maasai previously thought of grazing fields as community resources (Ndagala, 1992). Each family owned its own plot of land.

Migrations of Maasai cause their children not to attend the school because they do not have a permanent area to live; hence they move from one place to another fetching for pasture and water for their cattle. Due to this reason obviously, their children will not be capable to study, and if they attend school, they will not finish their study.

2.5.4	Early Pregnancy and Childbearing
When a girl found has pregnant before getting marriage the depression, and suffering are often not shared with the father of the baby. Early pregnancies are common among Maasai girls. The Maasai have very diverse sexual values and practices as compared to those in the west. For the most part, girls have very little power to negotiate sexual relationship and, more significantly, they face strong cultural conventions and social pressure that foster very early experience. Unplanned pregnancies are a threat to many girls’ wellbeing and the progress that women may achieve through education. Makombe et al (2010)

2.6 Comparing Academic Performance between Maasai Children and Those from Other Ethnic Groups
In the Tanzania context after independence the quarter system established to cover the gap left by colonial era. This existed as a benchmark for secondary education access in the entire nation.  The order to remove the inequalities that resulted from the unequal distribution of resources during the colonial era (Mushi, 2009). The system ended in 1978 when the national education Act number 25 enacted to regulate and control education provision in Tanzania, (URT, 1978). 

2.6.1	Dropout	
Dropout means leaving a school or the student quitting school before he or she graduates. Despite this realization more and more girls do not have access to school. A large percentage of those who enrol in school often drop out before they complete their education, (FAWE, 1998). Among the reasons that cause students, especially girls not complete the school, the social environment that the girl comes from has a bearing not only on whether she will have access to school, but also remain there. Traditional and social practices such as FGM and early marriage hinder girls' participation in education. The lack of participation of the community in the school activities often leads to alienation from them.

2.7	Strategies in Addressing Customs and Traditions Preventing Majority Maasai Access to Secondary Education
The following are the strategies used to address bad customs and traditions which prevent Maasai girls from accessing education found in literature. 

2.7.1	Research and Training
There is the need for research and training in all levels of education on masculinity and feminism that addresses the deeply held stereotypes that constrain men and women in occupation and life choices especially in Maasai community. The research and training will help the community member to gain awareness on the impact of Maasai customs and traditions on the girls’ access to education. Also, education itself should be viewed as a tool for challenging gender stereotypes existing in Maasai community (Sharp & Twat 2016).

2.7.2	Initiatives against Customs Constraining Maasai Girls’ Access to Education
NGOs, CBOs and religious institutions should really work for the Maasai people rather than focusing on attaining personal gains under the pretext that they are serving the Maasai people (Temba, Warioba & Msabila, 2013). There are many established non-government organization which deals with addressing gender issues occurred in the society. Those organizations should also direct their effort in Maasai community since the problem is still there regardless of their presence. They should look on a perfect way to deal with this issue. Early marriages, FGM, Maasai migration, early pregnancy and childbearing and all the customs and traditions which prevent girls from going to school should be stopped. The government, NGOs, independent researchers and other influential people should look on ways to end these habits. 

2.7.3	Addressing policy Aspects
The government should increase efforts to ensure that the Maasai and other pastoralists become aware about the importance of girls’ education in their societies. This should go hand in hand with formulating the strict policy on this aspect. Gender equality polices should continue to rectify the historical imbalances through the adoption of affirmative actions (UDSM gender Policy, 2006).Policy refinement will enable the education stakeholders to make sure that the community observe the policy set. 

2.7.4 Awareness Rising
Maasai community should be aware on the importance of educating girls. Awareness rising can be in form of media publicizing, conducting seminar and workshops on the importance of education to the Maasai girls. Meetings in the society also will raise awareness on how the bad customs and traditions affect not only girl’s education but also girl’s physical and psychological health. So, education is seen as an instrument to overcome this problem. Also, Government should provide funds from international organization to institute more projects for educating the Maasai as well as building hostels for girls (Ngoitiko, 2008). Hostels are essential because of the migratory nature of the Maasai pastoralists. With hostels, when they migrate, girls will continue remain in hostels getting education.

2.8 Empirical Literature
This section contains review of studies related to this study. Sharp & Twat 2016 conducted a participant observation of day to day life in the Ngorongoro Conservation Area, to understand how cultural lives affect Maasai girls and also to assess the whole life in Ngorongoro conservation area. To obtain data in- depth interviews and focus group discussions were conducted with the Maasai inhabitants with the aim of documenting the current lives and opinions of Maasai people that live there. The findings of the report show that the rigid gender roles are still adhered within Maasai society. Girls are still denied their right to education, they are still chosen whom to marry and other related traditions. The reports recommend that education should deliberately be the tool for transformation. 

Temba, et al., (2013) conducted a study to assess various efforts made in Tanzania to enhance girls’ education among the Maasai in Monduli District. Specifically, the paper discusses the current perceptions towards girls’ education among the Maasai, enrolment status of Maasai girls in schools, efforts to promote girls’ education among various stakeholders and challenges prevailing in the provision of education to girls among the Maasai. The findings show that, currently Maasai community knows about the importance of girl’s education though there are some who are still rigid in sending their girls to school. The papers recommend that, the government should increase efforts to ensure that the Maasai and other pastoralists are aware on the importance of girls’ education in their societies. And also, they have to formulate the strict policy which will help in the implementation of its efforts. 

2.9 Research Gap
Several researches have been conducted concerning Maasai girls’ access to education. For instance, Temba et al (2013) conduct research to assess the efforts to address cultural constrains girls’ access to education among the Maasai in Monduli District. They found a good number of Maasai girls are in schools and some managed to go to secondary school, colleges and other University. Hauff (2003) conducted research on the Effects of Development on the Maasai in Ngorongoro, the researcher’s findings showed that the status of Maasai women is changing and will continue to do so. This will eventually force some aspects of Maasai culture to change and adapt as well. 

Talle (1988, P. 91) talk about women, and male society, he describes the age – grade System as a “structural and ideological vehicle promoting male dominance, and inequality between men, and women” Also (Enolengile, 2005) talk about the transforming their traditional culture, and identity, to the young male, and female Maasai who is the next generation of leaders, and elders, within the society. Some researcher done on female genital mutilation (World Bank, 2005) although some scholars tried to establish the factors that contribute to FGM.  Persistence, and its effects, on the academic, and professional development of the girl child are factors that have not been exhaustively investigated. 







 This chapter presents the methodology and procedures that was used in conducting the study. Specifically, the chapter discusses the research approach, design, sampling procedures, and sample size, research instruments, data recording and analysis as well as piloting on the impact of Maasai customs on secondary school girls’ academic performance in Kilosa District, in Morogoro Region.

3.2	Research Approach
This study used mixed method approach. The use of mixed methods allowed the researcher to use the strength of both qualitative and quantitative methods, since no approach is sufficient in itself (Creswell, 2012). The mixed method approach provided a better understanding of the phenomenon under investigation because it integrates aspects of qualitative and quantitative approaches for the developed of a balanced report.  

3.3	Research Design
A research design refers to a roadmap for the conduct of a research to be carried out in order to enable a complete and accurate method of collecting data required for attaining the research objectives. Yin (1984), defines a case study research design “as an empirical inquiry that investigates a contemporary phenomenon within its real-life context; when the boundaries between phenomenon and context are not clearly evident; and in which multiple sources of evidence are used”. This study used a case study design. The selected design enabled an in-depth investigation and understanding of the Maasai customs on the academic performance of their girls in secondary schools in Kilosa District. The design was chosen because it was more flexible, could produce interesting and valuable results in its own right, and it required a considerable amount of information. As a result, conclusions for the study were most likely to be grounded on a much more detailed and comprehensive set or sets of information. 

3.4	Research Area
A study area refers to the scope of the study where the research takes place. The study will be conducted in Kilosa District in Morogoro Region, which is one of the eight Districts in Morogoro. Other Districts include Morogoro District, Kilombero District, Ulanga District, Morogoro Municipal, Mvomero District, Malinyi District and Gairo District. 

Kilosa District has 35 wards. According to United Republic of Tanzania report (2013, p.56) the latest population Census showed that Kilosa has a population of 438,175. The study was conducted in five wards namely: Parakuyo, Mvumi, Kilangali, Rudewa and Magomeni ward. The area was purposeful selected on the basis of its ability to provide salient information on how Maasai traditions and customs impacted girls’ academic performance in secondary schools. The selection is based on the researcher’s experience and access to information in some of the district’s offices. The place provides a huge possibility for obtaining the required data because of the presence of key people that the researcher is familiar with; familiarity of the place to the researcher will facilitate data collection process in terms of relatively easy access to key sources of information. Moreover, the researcher has decided to choose these wards purposely because these wards constitute of a large proportion population of the Maasai ethnic group who adhere to their traditional cultural values.

3.5	Target Population
A population refers to an entire group of persons or elements that have at least one thing in common, (Kombo et al 2008). Populating forms the basis from which the sample or subjects for the study is to be drawn, (Bryman, 2008). In the context of this study, the target population will include head of schools from 5 selected secondary schools, 30 teachers selected purposively 6 from each school, 30 students selected randomly 6 from each school and 20 parents from selected school 4 from each school selected conveniently, however from the table below the categories are not equal but fairly distributed due to population of each selected group. Hence the respondents chosen will reflect the population and help the researcher to accomplish the study effectively and on time for defence and graduation. 

Table 3.1: The study’s Sample Composition and Number of Participants
Sample 	Respondents








3.6	Sampling and Sampling Techniques
This section focuses on the sample of the study and the techniques used to select the participants of the study.
Sampling can be defined as the selection of any part of an aggregate or totality on the basis of which a judgement or inference about the aggregate or totality is made. Such that the selected group contains elements representative of the characteristics found in the entire group (Orodho& Kombo 2002). In other words, it is the process of obtaining information about an entire population by examining only a part of it (Kothari, 2004). 

3.7	Sampling Techniques
The study will employ purposive sampling and random sampling as tools for selecting participants of the study so as to obtain information about the impact of Maasai customs on secondary school girls ‘academic performance in Kilosa District. 

3.7.1	Purposive Sampling
According to (Cohen et al, 2007) purposive sampling is a feature of qualitative research where researchers pick the cases to be include in the study on the basis of the cases’ typical characteristics which may help in generation of salient information about the problem under investigation. Purposive sampling is aimed to get individuals who are information-rich, who will help the researcher understand the phenomenon under the review. Denscombe (2008) argued that, purposive sampling is applied to situations where the researcher already knows something about the specific study population. In this study, therefore head teachers and teachers are purposively selected because of their virtual position; On the basis of their experience, career and academic qualifications they will help the researcher to comprehend the research objectives against the data collected.
3.7.2	Random Sampling
Random sampling gives every member in the population an equal chance of participating in the study. The use of this sampling technique helped the researcher to reduce biases, which could have crept in during the selection process. Also, it is easiest method for getting participants. The researcher sought the names of form I-Iv students arranged alphabetically from the selected schools. Then each first listed student on the class attendance list was included in the study. Gender was also a factor in the selection to ensure balance, schools in the district was randomly picked. 

3.7.3	Convenience Sampling
Convenience sampling procedure focuses on the accessibility and readiness of the respondents to take part in the research process. In this case, parents/guardians of students within the selected schools, who were available and willing to participate in the study, will be requested to participate in the study. This approach is used because it will be difficult to engage all the parents in the study, as they will not be readily available, so those who will be available and willing participated in the study will be contacted.

3.8	Data Collection Instruments
These are tools which will be used to collect the information or data from the respondents. The researcher will use quantitative instrument (Questionnaire forms) and Qualitative instruments.

3.8.1	Questionnaire
This is a research instrument that gathers data over a large sample, Kombo (2008: p.89). In this study, the researcher will use questions forms to collect data from students and the heads of school. This instrument will enable the researcher to collect data as number of questions will be printed in a defined order on a form, Kothari (2004). The questionnaire covers a large sample of respondents thereby allowing a reasonable degree of generalizability of the findings. The questionnaires having both open and close ended questions will be administered to all sampled Heads of school and teachers’ questionnaires will be designed, and distributed among the targeted group.

3.8.2	Focus Group Discussions
Focus group discussion will also be used in this study.  The researcher typically will have only a list of issues; called an informal discussion Bryman (2008). The researcher will conduct a focus group discussion with students. The aim of the visits will be to investigate, and acquire a clear understanding of the effect of Maasai customs on the performance of girls’ secondary school education. Observe how the parents and students respond formal education. The researcher targets these groups, because they can give reliable and valid data. It is a powerful instrument for the researcher to follow the perception of respondents. This will enable the researcher to enter into other people’s life to understand the respondent’s inner perspectives, and the meaning they make from that perspective (Mushi, 1999). 

3.8.3	Interviews
An interview guide was used to gather views of the respondents on the research topic. An interview has the disadvantage of difficulty in interpretation and coding of data as most of the answers are in word form. On the other hand, this method was the easiest way of capturing opinions of the respondents. In this study the researcher used semi-structured interview questions to gather information from the parents. Interviews allows for flexibility and in-depth data collection, because there will be no tight control over the format of the questions and answers. 

3.9 Data Recording and Analysis
Quantitative data with numerical values will be coded using numbers, and letters and then translated into meaningful data using the Statistical Package for the Social Sciences (SPSS) software version 20.0 to examine the impact of Maasai customs and traditions on girl’s secondary school education. 

Qualitative data on the other side will be subjected content to analysis. The raw data from focused group discussion and recorded interviews will be organised into manageable units and subjected to content analysis

3.10 Validity and reliability of research instruments
Reliability is essential synonym for consistency, stability, and replication of an instrument over a group of respondents, According to (Joppe 2000) reliability is the extent to which results are consistent over time and an accurate representation of the total population under study is referred to as reliability and if the results of a study can be reproduced under a similar methodology then the research instrument will be considered to be reliable.

In this study, therefore the instruments will be prepared under the guidance of the supervisor during research proposal preparation stage. Also, the instruments will be pilot tested in a school with the similar characteristics before administering them in the field. This is important because it will help to remove confusion and help to get the information that researcher want. The instruments will be adjusted to maximize reliability before the actual data collection.

Validity is the ability of a particular instrument to measure what is supposed to measure. According to Cohen et al (2000) validation of instrument is the process of establishing document evidences which provides a high degree of accuracy that specific process. Consistently procedure a product meeting its predetermined specifications, and quality that attributes. The data will be piloted by researcher to the Maasai students who are studying at Parakuyo secondary school.

3.11	Ethical considerations







DATA PRESENTATION, ANALYSIS AND DISCUSSION 
4.1 Introduction
This chapter contains presentation, analysis and discussion of the research findings on the impact of Maasai customs on secondary school girls’ academic performance in Kilosa District. The presentation is structured around the research objectives and associated questions as outlined in Chapter One. 

4.2 School Profile
The study was conducted in Kilosa District which is one of the eight districts found in Morogoro Region in Tanzania. The district is bordered to the North by Manyara Region, to the East by Mvomero District, to the south by Kilombero District and to the west by Dodoma Region. Five wards within Kilosa District including Magomeni, Kilangali, Rudewa, Parakuyo, and Mvumi were included in the study. Similarly, five schools were randomly selected, one from each of the selected wards to represent the population of the study on examining the impact of Maasai’s traditional customs on secondary school girls’ academic performance. From these schools, Heads of the schools, teachers, students and parents were used as samples of the study to accomplish the general purpose of this study.  The 83 participants of the study included 50 (60.24%) males and 33 (39.76%) females.  

This implies that participation in the study was also gender biased. This is shown by the low participation of women in the study whereas only 33 respondents out of 83 respondents were females. Societal perception on women’s positions as inferior in the community was the reason behind low participation of women in the study. In Maasai society and other matrilineal societies, women are not allowed to take part in any matter related to decision making, they are mainly responsible for home-based activities, and they are generally treated as home makers. From these findings, it can be said that in Maasai community, responsibilities are gender biased, hence making women feel and perform inferiorly as well as hesitate to take part in decision making issues. They are trained to believe that decision-making isa men’s responsibility.

4.3	Relating Maasai Customs to Girls’ Access to Secondary School Education
Information collected through interviews, questionnaire, focused group discussion and documentary reviews revealed different kinds of Maasai traditional customs and how they related to Maasai girls’ access to secondary school education in Kilosa District. The information obtained from teachers, parents and students revealed that early marriage, female genital mutilation, early child bearing and gender roles were some of the traditions which affected Maasai girls’ access to school. These customs in one way or another prevented girls from going to school since they require them to remain at home and become home keepers. These findings relate with those of by Sharp and Twati(2016) who found out that different Maasai traditions and customs which are conservative in nature prevent girl’s access to education. Traditions such as early marriages, FGM, home based responsibilities denied girls their right to education. 

Girls’ failure to attend school or inconsistent attendance to school lead to poor academic performance since they lack what others are taught while they stayed home. These traditions make girls spend more time at home than at school. In this study, these findings have been presented in Figure 4.1 which shows that, 48.28% of girls were denied their right to education dues to early marriages, 37.93% were denied their right to education due to female genital mutilation, 6.9% take the responsibilities of child bearing and the remaining 6.9% are denied their right to education due to different gender roles which require them to remain at home. 


Figure 4.1: Traditions and Practices Which Affected Maasai Girls’ Access to Secondary School Education

4.3.1	Early and Forced Marriages
Early ‘girl child’ marriages which cause early child bearing was reported to be a serious issue in Maasai communities in Kilosa District. Data obtained through interview with parents revealed that, at birth when the child is still a baby, parents search for a husband to be who pays one cow as a sign of owning the girl as a future wife. The targeted girl continues growing while her dowry has already been partly paid. When such a child completes standard seven the husband completes paying her dowry and takes the child to be his wife. 
Though it was difficult for parents to spell out how many children in their families have been subjected to early and forced marriages because of being insecure, it was recorded that about 20 children in three of the visited schools, quitted school due to early and forced marriage. This custom is very common in Maasai society and it has several implications including failure to complete school since by the time a girl completes standard seven, she already forced to marry and succumb to provide all serves required of marital responsibilities which include, among others, bearing and caring for her children and other members of her new family. 

Findings from questionnaire revealed that 37.93% of Maasai girls from Kilosa District failed to get education due to early marriages. Further, an interview with a teacher from school ‘M’ revealed that;
The issue of early marriages is serious in Maasai communities; girls usually at the age of between 13 and 14 years were forced to get marriedto men who were much older than their age. Parents normally negotiated with girls to convince themto consent to the proposals. Such acts should be prohibited for sure!Said theteacher from school M.

The findings were in line with (Sharp & Twati, 2016) who found out that most of Maasai marriages were agreed upon by parents, sometimes when the girls are still babies. The family which offers their baby-girls for marriage have their dowry paid in form of cows and other animals in return. The girl’s family would, generally, wish to arrange marriage to a family that can afford to pay high bride price. Sometimes parents do this just because they want to express their pride among members of their communities; sometimes they do this so as to get cows and become wealthy or they may do this for both pride and wealthy generation. Following these conditions under which early marriages are organized and executed young girls are denied their right to education. In addition, the condition inhibits the girls’ choice of whom they want to marry and when they will marry. Early and forced marriages have been among the Maasai traditional customs which hinder Maasai girls to access education and other rightful human rights that are internationally recognized and propagated.

In Tanzania, the Government and Non-governmental Organisations have been struggling to empower Maasai women and girls through providing education with a focus on eliminating the gender gap in the access to education as stipulated in the second and third Millennium Development Goals (Aderinoye, 2000). Tanzania in particular, there are local organisations such as The Local Pastoral Women’s Council (LPWC) for empowering Tanzania’s Maasai, and the Maasai Women Development Organisation (MWEDO) with a focus on making property rights work for the poor in Tanzania. These organisations have been working to ensure that local communities in Maasai land participate effectively in various developmental activities as well as enhancing girls’ access to education. But the traditions are still practiced up to today. This is because majority of community members still lack knowledge and awareness for change, despite the awareness programmes including seminars, workshops and training conducted by government and different NGOs and CBOs.

4.3.2	Seasonal Community Migrations
Most of pastoralist communities migrate seasonally in search of animal pastures because during all dry seasons pastures for animals become scarce. These seasonal migrations affect Maasai girls’ access to school because they can’t be at school while at their migration locations; they are obliged to move with their families as they search for pastures. Seasonal movements generally take about three months, and during this long period Maasai girls despite the school level at which they study denies them attendance to classes and school-based learning. If they are lucky to come back to school, they find their classmates have covered a lot of subject topics for which they have to cover and catch up with the rest of classmates who were studying all that time. 

These seasonal movement negatively impact girls in the sense that they spend most of their time moving in search for animal pastures instead of spending their time studying at school. The seasonal migration sometimes is dangerous as they may lead to health problems and sometimes death if they are not carefully managed. During an interview with one teacher from school M it was revealed that, 
Maasai communities tend to move seasonally in search of water and animal pastures. The migration follows a cycle of calendar every year but timing may vary. It is usually between January and March when there are some areas with plenty of pasture. So, when the Maasai communities move, they tend to move with their families. Children who study generally would come to school after their families come back home. This situation greatly affects the education progression of Maasai girls (Teacher at school M). 

Of all the five schools visited by the researcher, twelve students were recorded to be out of school because their families had moved with their cattle flocks in search of pasture and water. The findings were in line with Ally (2008) who advocated that, one among the hindrances of Maasai girl’s access to school is seasonal migration. The tendency of moving from one place to another searching for animal pasture and water, affected the status of education among pupils in schools. This is due to the reason that, when the families come back home, it could be after two to three months, the status of child education will automatically have been destructed or disconnected since they get out of schools for the two to three months’ period. 
Correspondingly, the seasonal migration among Maasai families increases risks among Maasai girls. For stance, when a young girl is taking care of big flocks of cattle alone in the forest may encounter attacks from dangerous animals, they may be raped by grown up men leading to early pregnancies and contracting diseases such as  HIV/AIDS or other health related risks. These risks may keep the Maasai girls out of school. The findings concur with those of Olekambainei (2013) who found out that, seasonal migration among Maasai communities endangers the security of girls’ engagement in schools due to distances covered which also affect retention, completion and pass rates among the Maasai girls. 

With due regard, districts and wards’ administrative staff should be made responsible to reserve local space/areas near Maasai homes special for grazing/feeding cattle flocks. This action will reduce the problem of moving long distances in search of water and animal pastures. The officials may as well organize training programmes through which Maasai communities are educated on the need for adapting contemporary methods of rearing animals, such methods include the zero grazing approaches. 

Contemporary methods of rearing animals encourage keeping few animals in a small piece of land but ensuring that the animals appropriately fed and hygienically cared for so as to avoid contacting diseases. This way of keeping animals ensure better production and increased income for animal keepers such as the Maasai populations. Using contemporary methods of animal keeping will release the Maasai girls and other members of their communities from tedious and costly outdated production systems. These findings concur with those of (Bishop, 2006) who found out that, improving Maasai lifestyles like improving livestock keeping methods and farming methods, will offer majority of Maasai children access to school as they will no longer spend much time in doing home-based activities. 

4.3.3	Gender Roles
In the context of this study, gender refers to the socially constructed characteristics of women and men in such aspects as norms, roles and relationships of and between groups of girls and boys, women and men. Gender roles refer to community perception of different roles. Traditionally, there are roles for women and there are roles for men. In Maasai community, this tradition is very common since they have their socially constructed gender roles among men and women in their society. Therefore, gender imbalances and discrimination constitute some of the Maasai customs which prevent girls from going to school on equal grounds as boys. Data obtained through questionnaire, interview and focused group discussions revealed that Maasai girls were denied their right to education because of the gender roles they have to accomplish. 

In Maasai communities, girls are the ones who are responsible for taking care of their families, they fetch water, cook for the families, collect fire woods, milk cattle and take other gender related roles. But Maasai men on the other side are only responsible for making sure food is available and they are also the ones who sometimes get easy access to school. Because of the gender roles the Maasai girls have, they have no equal right to education because they have to do most of the home chores. An interview with one parent revealed that;
A woman will start her day early in the morning, and then she has to ensure the house is clean, prepares some fire woods for cooking breakfast, milk the cows, and prepares porridge or tea for the children. Once children are done with their breakfast, she must ensure the home is kept clean and neat, they then wash all the pots and pans. Generally, Maasai girls and woman keep on preparing their family meals continuously, i.e., they prepare and serve morning, afternoon and evening meals (Cited from one of the parents)


The findings from the questionnaire also showed that 48.26% of the respondents, mentioned gender roles in the Maasai societies, particularly in Kilosa District, to bean obstacle for girls to access secondary education. Hence sending a girl to school is considered as wastage of time since the girl sare supposed to stay at home and take care of all the activities. The findings are in line with Ngoitiko (2008) who found out that some primitive gender roles are the ones which prevented Maasai girls from going to school. Some roles may be explained through the pictures in figures 4.2 and 4.3.






Figure 4. 3: A school masaai Girl Feeding Goats During School Time

The pictures presented above show two different gender roles that prevent Maasai girls from going to school. Girls have the responsibilities of collect fire woods, fetching water, cooking, milking cattle, taking care of the family, and doing all home chores. All these social responsibilities are most likely to prevent girls from going to school. Consequently, there is gender preference whereby men are given high priority compared to women. Hence, the preferred male gender tends to be given opportunities to access all the significant development chances including the opportunity to go to school. There is still male dominance in Maasai communities which in turn has led to marginalization of Maasai women for many years now. 

Olekambainei (2013) exposed that Maasai societies are male dominated, thus men make most of the decisions and women have significantly limited- voice in the society neither do they own any assets. This male dominance tendency affects girl perception by creating inferiority complex among them. Women are not involved in making important decisions, they don’t own property, they are subjected to heavy workloads and they are also not given much access to education by their respective communities (Ngoitiko, 2008). Hence, issues related to gender preference and gender roles affect girls and give out a narrow chance for Maasai girls to access secondary education.

4.3.4	Negative Attitude towards Girls’ Education
Information collected through interview, questionnaire and focus group discussion from parents, teachers and students revealed that there is a predominant negative attitude toward girls’ education among community members. A girl in the Maasai community is generally, considered the home caretaker and she has to be married as early in her life as the community sees it fit. Majority Maasai people believe that, educating a girl who is going to be married to another family is wastage of time and resources, hence girls have to remain at home. Maasai’s also believe that when a girl gets education she will abandon the Maasai culture. An interview withone teacher revealed that;
Most of Maasai girls believe that they are at school only to buy time while waiting for their time to get married. So, a few of them get an opportunity to go for secondary education, the majority get married immediately after finishing standard seven. (Report from a teacher at school N)

The respondents were also asked to mention some of believes that prevent Maasai girls from attending school. 75% of the respondents mentioned that girls are considered as nothing or useless in the Maasai society, 5% revealed the nomadic ways of life prevented girls from going to school, 10% said ignorance among parents and the remaining 10% revealed that the attitude that girls are sources of income to their families due to the fact that they are going to get married and parents receive dowry, so there is no need of sending them to school. This implies that some traditional and customs of Maasai hindered Maasai girls to access to Secondary Education. The findings are further presented in figure 4.4.

Figure 4. 4: Reasons Associated With Denial to Education among Maasai Girls

With due regard, education to the community is necessary to carter for the negative attitude around the community towards girls’ education, because these attitudes handover one generation to another, so if they are not stopped, they will continue through generations.The spirit of change should start from the Maasai themselves by understanding that they are denying their female children the right to education, hence fighting against it is an imperative. The findings in this study are in line with (Hauff, 2003) who recommended that Maasai communities are dominated with negative attitudes towards education for girls, however they should fight against those attitudes to give their girl children access to education. 

4.3.5	Female Genital Mutilation FMG and Initial Ceremony
Female genital mutilation (FGM) still exit in Maasai communities. Findings revealed that almost all Maasai girls who found in Kilosa were circumcised. FGM is still practiced in Maasai community and they tend to inhibit themselves while doing it, so that people do not know if they are still practicing. Findings from the previous chart show that 6.9% of girls are denied their right to education due to female genital mutilation. Findings revealed that, after undergoing FGM the Maasai girl is ready for marriage. So most of them got marriage before finishing school. Typically, Maasai girls are circumcised between the ages of 11 to 13 and soon afterwards married to a man chosen by her father in exchange for cattle and cash (Sharp & Twati, 2016). 

Correspondingly the findings from the interview with teachers and parents revealed that, every June-August Maasai community practised ceremonies for boys and girls who were circumcised. During these ceremonies boys and girls who are circumcised are combined together. After those ceremonies’ girls ending up getting married and dropout from school. And it is socially constructed that, if the Maasai girl is not circumcised she cannot get married and parents will involve themselves in conflicts if it happens that the child refuses to be circumcised. An interview with a teacher from school M informed that: 
Female genital mutilation is unavoidable and it is compulsory for all Maasai girls as the community believes that it prepares girls for marriage and women hood through such a procedure, without being circumcised no one can marry a Maasai girl (teacher: school M).


Another teacher was quoted saying that; 
Especially in our school, Maasai customs affects girls because up to now they still practice female genital mutilation. This practice sometimes causes too much bleeding and sometimes death (teacher: school Y). 


Figure 4. 5: Maasaigirl’s Attending a Circumcision Ceremony Called Emuratta

Subsequently, female genital mutilation is dangerous to the girls’ health as it may cause too much bleeding and sometimes can lead to deaths. Almost all Maasai girls from the five visited schools were prone to female genital mutilation. Therefore, it is important for the Maasai community to know the impact brought by this custom of circumcision to the girls’ lives. Strong measures should be taken by government, NGOs and Maasai communities themselves against those who are still practicing FGM. Maybe, there should be trained Maasai spies who will oversee community circumcision practices and report them. 

Findings further revealed that after the circumcision, a Maasai is considered an adult and is immediately married to a much older man. After being married to an older man, a Maasai girls will never be allowed to divorce, except in the most egregious cases of physical abuse, and will never be allowed to marry again, even if the husband her father chooses is an old man who dies when she is still in her teens. Instead, she becomes the property of one of her husband’s brothers. She will be one of multiple wives, and will have many children, regardless of her health or ability to provide for them. With forced marriage, the Maasai girl is prone to different risks including early pregnancies which may lead to too much bleeding or death during delivering, diseases such as HIV/AIDS and other sexual transmitted disease when engaged in polygamy after death of the husband and lack of piece and comfort since she did not choose the husband. 

4.4	The Impact of Maasai’s Tradition Customs on Maasai Girls Academic Performance
Information obtained from interview, questionnaire and focus group discussion revealed that most of Maasai girls’ performances are negatively affected by their customs and traditions. For example, a girl spending a lot of time grazing animals in steady of being in school. As a result, the time that their fellow students are in school, Maasai girls are busy grazing animals and doing home chores. 

Also forced marriage shortening the girl education life, by causing drop out and early pregnancies. Thus, it is true that Maasai girls in Kilosa District are negatively affected by the bad Maasai culture. As it was observed in the national data, Maasai girls’ enrolment is decreasing class after class. The only reason of this decrease is the bad customs and tradition which prevent girls from going to school. Therefore, the ministry responsible for education and health in collaboration with NGOs and CBOs should make sure that they fight against these bad customs and tradition so as to give opportunities for Maasai girl’s access to education. 
4.5	A comparison between Enrolment and Retention of Maasai Girls and Boys in in Secondary Schools at Kilosa District
This section explored the status of enrolment and retention between girls and boys in selected secondary schools in Kilosa District. Information obtained from the Regional education data book showed the number of enrolment between Maasai girls and Maasai boys in Kilosa secondary school to be 6312 girls and 6846 boys. The figures reveal that the number of boys enrolled in secondary schools in the district is bigger than that of girls by 534 (Regional Data Book, 2016). This difference entails that, Maasai girls are denied their right to education. 

Figure 4.6 projects the enrolment status of Maasai girls and boys, thus66.67% are boys and 33.3% are girls at Kilosa Schools. Boys are more enrolled and retained in school compared to girls. These findings unfold that girl’s enrolment as well retention at Schools is affect by different factors including Maasai Traditional customs. Thus, Maasai girls encountered obstacles in accessing education due to different reasons, and most of the reasons are related to the high level of poverty among the Maasai, economic, cultural and physical reasons. Among all, Maasai traditions and customs were mentioned as a big constraint towards girl’s access to education. 

Furthermore, the book gives the statistics on the retention of girls and boys in Kilosa District secondary schools. The information discloses that, girls’ enrolment continues to decrease as they pass on to the next higher-level class. This decrease is triggered by many factors including pregnancy and early marriages. For example, in 2016 Kilosa District girls’ school enrolment was as follows; form one enrolment status was 2006 girls, among those 1696 girls succeeded to enter from two, in form three the number drop to 1198 girls and only 1416 girls proceeded to form four. With other factor kept constant, 590 girls who enrolled in form one, did not finish form four due to pregnancy. 


Figure 4. 6: Number of Maasai students in Kilosa district
Source: Morogoro Regional Data Book (2016)


Regionally, in 2016 Morogoro was the second region to have higher rate of girls’ dropout from school due to pregnancy. The first region was Mbeya which had 322 girls dropping out from school due to pregnancy, followed by Morogoro which had 260 girls dropping out from school per year due to pregnancy. Where by Kilosa District is found within Morogoro Region (Morogoro Regional Data book, 2016).


Table 4. 1: Status of Enrolment in Government and Non-Government Secondary Schools in Kilosa District, 2016




Source: Morogoro Region Data book, 2016
From the findings, it can be concluded that, there is less opportunity for Maasai girls in school enrolment. In Tanzania the problem of access to education opportunities has always been a big problem among girls, and this has been manifested among the Maasai tribe (MWEDO, 2006). According to MWEDO, gender relations among the Maasai have been negatively affected by male dominance over decision-making. Women and girls are not of great importance in Maasai society and hence they are denied access to education and other economic opportunities. This situation has made Maasai women and girls to stay out of the school system making them illiterate, hence ignorant of their basic human rights in their respective societies (Heather, 2009).

4.6	Strategies in Addressing Customs and Traditions Preventing Maasai Girls from Accessing Secondary Education in Kilosa District
After identifying how the Maasai customs affect Maasai girls’ access to secondary school, the researcher went on to find out the strategies used to address customs which prevent Maasai girls’ access to secondary schools. Data were gathered using interview, questionnaire and focused group discussion. The information revealed the following measures used in addressing Maasai girls’ access to school. 

4.6.1	Government Campaigns to Educate Maasai Girls
Following the effects of Maasai customs to Maasai girls’ access to secondary school, government intervention is needed. When the parents and teacher were asked about the strategies which may be used to address the customs and traditions which prevent girls from going to school, they said that the government through the Ministry responsible for education and health sometimes do provide funds for campaigns against bad customs and traditions. The interview with a head of school lM revealed that, the government also do provide fund to construct primary schools near the Maasai residences in order to encourage the Maasai to send their kids to school. So it is important also to the Maasai community to understand the effort made by the government, NGOs and others partners to them. Thus, they are the one who are benefited and not otherwise therefore they should support the initiations aimed at campaigning against bad customs and traditions preventing girls from going to school. 

4.6.2	Awareness Programmes by NGOs and CBOs
Several non-government organizations (NGOs) and community-based organizations (CBOs) have tried to put more effort in campaigning for the girls’ right to education. NGOs like HAKIELIMU, TWAWEZA, MWEDO and other independent organization have invested much effort in campaigning for girls’ education. These group have been very good agencies which can be used to address the issue of girls’ access to education. Since NGOs work with children, parents and communities often in a very personal way, they have the exceptional chance to know and trace who is not in school and what they can do to assist. NGOs and CBOs also influence and empower communities to understand the power that educations have to girl’s lives. They also play a very significant role in challenging harmful traditional practices and attitudes that keep girls from completing their education. An interview with head from school X revealed that;
These private and community organization helps much in fighting against bad customs which prevent girls from attending school. These organizations always come and conduct training and workshops to parents and community to raise awareness about the importance of educating girls. Some of them offer scholarship and sponsorship for girls to motivate parents to send their children to school (Head of school X).

Therefore, government and NGOs should work together so as to eradicate the Maasai customs which prevent girls from accessing education.  Government may help in assisting some NGOs and CBOs activities against bad tradition and practices though provision fund for carrying out their programs. As partners, these non-government organizations and community-based organizations must mobilize funding for education that creates inclusive, quality, safe and gender equitable learning environments that ensure Maasai girl’s access to education is not denied by any means.  

4.6.3	Raising Awareness about the Importance of Educating Girls in Society
The system of treating Maasai tribe as a special tribe should be stopped/ abolished and encourage them to live life like other tribes in Tanzania and elsewhere. The Maasai should be encouraged to include other economic activities besides animal keeping; they should also be trained to change from nomadic life style by practicing zero grazing for their animals. Appropriate scientific and technologically innovative techniques should be taught to the Maasai’s so that they can live in permanent settlements where small pieces of land can be effectively utilized to rear marketable cattle breeds for milk and meat. 

Awareness to Maasai communities about the importance of education is necessary because some of them do not know the importance of education that is why they don’t send their girl children to schools. This education can be provided through training, seminars and workshops. For example, a certain Maasai family was visited where by the parents were not educated, and therefore they don’t perceive the importance of sending their girl children to school as necessary. Mass media such as radio, television, newspapers and internet could be used as appropriate agents in providing education about the importance of sending Maasai girls to school just like boys, to Maasai communities who do not know the importance of sending their girl children to school. 

Maasai’s who have been educated, should communicate the education they have attained to their communities with the intention of changing traditional customs that have negative impact on their communities or specific members of their communities. In the case of this study, it was observed that, there were no any educated Maasai girls in Kilosa District who went back to teach their communities about the importance of sending girls to school. This is because change mostly occur from inside. If the Maasai themselves don’t recognize the burden of not sending their girls to school, then nobody could recognize the desire to educate Maasai girls among Maasai community. 

Hence, it is important that, the changing spirit to come from the Maasai’s themselves, who are the target of the desired changes. That is when they can succeed to fight against bad customs which prevent girls from attending school. As an example, a teacher from school revealed; 
Most of the Maasai tend to have their own separate villages; they tend to hide themselves from other tribes to avoid being seen practicing traditional customs which are against human rights. For that reason, it is difficult to change a person of this kind as you may go for example to check what is going on at their place but they will even lie and hide that they don’t practice certain traditional customs, while in real sense they do!Therefore, changing communities like these ones would need the spirit of change from within their own communities and not from outside the community (teachers from schoolY)

4.6.4	Building Hostels around Schools
Findings revealed that, in order to maintain and increase Maasai girls’ access to secondary schools, hostels should be constructed near schools so as to save pastoralist girls who migrate seasonally looking for animal pastures. Hostels will also prevent girls from being forced to marry since they will be spending most of their time in school. Most of the interviewed teacher, parents and students mentioned that; hostel construction within school would save the girls education life to a greater extent. The ministry responsible for education should set priority in building hostels to the vulnerable community such as Maasai community. An interview with school X teacher reveals that; 
The government should plan on constructing hostels for Maasai girls so as to prevent them from dropping out from school. The process may also involve non-governmental organization and community based organizations that have interest of protecting a Maasai girl right to education through construction of hostels around school (teacher school X).

Therefore, the presence of hostel around school will reduce events like absenteeism, unnecessary drop out and truancy among Maasai girls. This would then increase the number of girls who finish secondary education. Respondents also mentioned that there should be provision of lunch to Maasai school to avoid unnecessary movement of girls from school. This will help in preventing early and forced marriages among Maasai girls. 

4.6.5	Strict Enactment of Laws
The government should put in place strictly laws and regulations against the Maasai’s bad customs and traditions. These laws will help in reducing the customs which prevent girls from going to school. For example, a law about forced marriage, that whoever found to force a girl to get married before she has finished her studies, she/he should be imprisoned for ten years. This will reduce the rate of forcing girls to marry since people will be afraid of being imprisoned. Having in place strictly laws which will guide the life of people especially to those vulnerable community like Maasai, helps in imparting discipline among the society member. A focus group discussion with students revealed that; “all these customs are practiced because there is no strictly implementation of laws and regulations addressing girl’s right to education. 

Laws are there but follow up is not that effective. So it is important that when the government set some laws which fight against bad customs and traditions, it should also put forward the implementation measures for the laws to be effective. The findings are in line with (Temba, Warioba, & Msabila 2013) who suggested that, the government should increase efforts to ensure that the Maasai and other pastoralists are educated on the importance of girls’ education in their societies. This should go hand in hand with formulating the strict policy on this aspect.

4.6.6	Setting Specific Areas for Grazing Animals
Data obtained through questionnaire interview and focus group discussion revealed that setting specific areas for grazing is another solution to address the issue of Maasai girl’s access to school. It was found that the leaders of Maasai community and villages in collaboration with the responsible land officers should set specific and permanent areas for grazing animals near Maasai communities. This is because having permanent grazing areas will reduce the seasonal movement of Maasai communities in search for animal pastures hence allowing Maasai girls to go to school. Also, it will reduce the unnecessary movement of girls in dangerous environment hence lessen the risks facing young girls while feeding cattle. Thus, there should be specific areas which are not far from their home so that apart from their security purpose, they will also save time used to travel far in search of animal pastures and water. An interview with the teacher from school N revealed that; 
To overcome the problem of dropout and inability to access education among Maasai girls, the district and wards administrative of Kilosa should set a special area for grazing animals, so that they will stop the seasonal movement from one place to another (Teacher school N). 





SUMMARY, CONCLUSION AND RECOMMENDATIONS
5.1	Introduction
This chapter contains the summary, conclusion and recommendations of the study. The summary presents information on the objectives of the study, the literature review, the research methodology and the research findings. The conclusion is structured around the research objectives, conceptual framework, the literature review, the research methodology and the research findings. The chapter also contains recommendations for actions to be taken by responsible organs as well as the need for further research.

5.2	Summary of the Study
The study examined the impact of Maasai customs on secondary school girls’ academic performance in Kilosa District, Morogoro Region. The research was guided by four objectives as specified in chapter one. A conceptual framework adapted from Bernard (2015)served the purpose of guiding this study. The review of literature covered theoretical stances and empirical studies on Maasai customs and traditions which prevent the Maasai girls from accessing education, status of Maasai girls’ education and the strategies used to address bad customs which prevent girls from going to school. The literature review has revealed that, few studies have been carried out in Tanzania that have thoroughly examined the impact of Maasai customs on secondary school girls’ academic performance thus the need for this study.

The study was conducted in Kilosa District, Morogoro Region, where five secondary schools were included. A descriptive case study design was used to enable an in-depth investigation and understanding of the Maasai customs on the academic performance of their girls in secondary schools. The respondents included heads of selected secondary schools, teachers, students and parents. Purposive, random and convenient sampling techniques were used to obtain the sample for the study. Data were gathered through interviews, questionnaires, documentary review and FGDs. Qualitative data were subjected to content analysis and quantitative data on the other hand, were coded and analysed using the Statistical Package for Social Sciences SPSS version 25.0 to produce frequencies and percentages that strengthened the discussions. 

5.3 Summary of the Research Findings
The summary of the study findings has been inclined to the research objectives and the conceptual framework that guided the study. The researcher found out several Maasai customs which prevented girls from getting secondary education. Those customs included early and forced marriages, seasonal migration, gender roles, negative attitude towards girls’ education, initiation ceremonies and female genital mutilation. These traditional practices are discriminatory and should be abandoned so as to enable Maasai girls to get their right to education. 

Furthermore, the findings revealed that number of boys’ enrolment is higher than the number of girl’s enrolment in secondary schools in Kilosa District. The boys’ enrolment was 6846 compared to girls’ enrolment in all levels which was 6312. The information also disclosed that, girls’ enrolment continues to decrease as they pass on to the next level classes due to several factors including pregnancies. Hence, the Maasai community should make sure that they fight against those bad customs and traditions which prevent Maasai girls from attending schools. This will increase and retain the number of Maasai girls enrolled in secondary schools. 

Lastly the researcher found out that, government campaigns to educate Maasai girls awareness programmes by NGOs and CBOs, building hostels around schools, awareness raising on the importance of educating girls in the society and enactment of strict laws that prohibit marrying off young girl should be instituted as necessary strategies to be used as deterrents to the bad customs and traditions which prevent Maasai girls from going to school. But these strategies cannot succeed if the Maasai communities themselves are not ready to change. The desire to change should first start from inside. Thus, Maasai themselves should be facilitated though awareness training programmes that ultimately assist them to become willing and able to fight against those bad customs which prevent girls from accessing education. 

5.3 Conclusions
In the light of the research findings, analyses and discussions, the following conclusions are made: Bad Maasai customs like FGM, early marriages, forced marriages, seasonal migration, negative attitude toward educating girls, and gender roles negatively affect girls’ education performance in Kilosa District. These practices affect girls directly by limiting their time to participate in schools and related activities.For instance, a girl spending a lot of time feeding animals in steady of being in school. So the time that their fellow students are in school, the girl is busy doing home chores like milking cattle, washing clothes, cooking, rearing children and washing dishes. Also forced marriage shortens the girls’ education life, by causing drop out and early pregnancies.
Retention of Maasai girls in secondary schools is difficult as most of them drop out from school due to forced marriage and early pregnancies, and parents are the ones who initiate the plans about the girl marriage without informing the girls.  Therefore, there is need for educating parents about the benefit a girl can obtain when she gets education. Similarly, the government should increase campaigns on educating Maasai girls, through awareness programmes supported by the government, NGOs or/and CBOs on the importance of educating girls in society, building hostels around schools, strict enactment of laws to those violating girl’s right to education and setting specific areas for grazing/ keeping animals around Maasai residence so as to enable a Maasai girl to have access to school. 

Different actions such as awareness raising programs, construction of schools, strict implementation of the fee-free education policy, NGOs and CBOs programmes to Maasai societies and grants that assists Maasai societies to enable Maasai girls to attend school since to-date not all Maasai girls attend schools. They are restricted by community’s reliance on some bad customs and tradition preventing girls from going to school. 

The best way which the researcher proposes is to involve the Maasai girls themselves in advocating for change. Changes will be effective when it originates deep from within the girls themselves. This can be done using the few Maasai girls who are already educated as models, to go back to their community and give their life testimonies of the benefits of being educated. Because they are part and parcel of the community, the community will understand them better than just taking and using persons who does not belong to the Maasais’ own traditions to go and advocate for changes in the Maasai societies. 

5.4	Recommendations
Based on the research findings and conclusions of this study, several recommendations have made.

5.4.1	Recommendation for Immediate Actions
There should be frequent awareness raising programmes for Maasai communities to equip them with an understanding of the importance of education for girls and for all people in society. Education about the impact of bad customs and traditions should be exposed to community members so as to help them to leave behind their bad customs and traditions. 

Policy-makers should find means for involving researchers in uncovering and recommending desirable practices that would help in searching for the bad customs and traditions which are still practiced in Maasai communities.  Research should stick on finding practical ways like physical intervention with Maasai communities, taking part in Maasai life, on how to fight against the bad customs and traditions which prevent Maasai girls from going to school. 

Furthermore, school leaders and educational stakeholders should find a means to involve parents in school affairs.  Parents taking part in students learning helps much in attaining girl’s access to school. Through participation, they will know the importance of sending their Maasai girls to school, they will be aware of the progress of their children, they will know if you educate a girl, they educate the entire community and they will realize the impact of bad traditions and customs to Maasai girls. Community participation in school issues will also reveal the importance of education to all the members of the community.  

The government should mobilize funds from local communities and international organizations in order to institute more projects for educating the Maasai as well as building hostels for Maasai girls. Hostels are imperative because of the nomadic way of life among Maasai communities, thus they seasonally migrate in search for animal pasture and water.  With availability of hostels, as they migrate, girls will remain in hostels while getting an education hence allowing them to benefit and enjoy their right to education. The fight against early marriages, forced marriages, female genital mutilation and perceiving girls as sources of income in Maasai communities should be intensified by various people in collaboration with the government. When these problems are addressed, girls will have a good chance to go to school and study for their future prosperity.

5.4.2	Recommendation for Further Studies
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APPENDICES
Appendix 1: Questions for Students
I have prepared this questionnaire to examine the “the impact of Maasai customs on secondary school girls’ academic performance in Kilosa District. The information that you will provide will be strictly treated confidential and will be used for academic purposes only and will not be revealed to anyone who is not authorized. Please consider strict provision of   genuine information since you are not exposing such information to any danger of leakages.
Your sincere cooperation is highly appreciated.
Please put a tick (√) in the brackets and fill in the space provided.
          Thanking you in advance

Part A: Demographic information
1)	Gender
i) Boy   (   )
   ii) Girl   (   )
2) What is your age group? Tick where applicable, 12-15 years [  ] 15-18 years [   ] 18-21 years [   ] 21-25 years [   ] 25 years and above [   ]
 3) How many children are you in the family?
i)  Number of girls -------------------
               ii) Number of boys -----------------


Part B: Students’ knowledge about the Maasai culture gives girls the access to secondary education.
4) Do Maasai customs give girls the access to secondary education in Kilosa District?
I)	Yes    (  )
II)	No      (   )
If no, why? Give brief explanations 
------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------
5) Which beliefs in Maasai customs hinder Maasai girls’ access to secondary school education?
a)	Early marriage  (  )
b)	Female genital mutilation  (  )
c)	Child bearing  (  )
d)	All above  (  )
6) Do the Maasai customs allow girls to access secondary school education?
    Yes   (  )
     No   (  )
Part C Information on the causes of the impact of secondary school education attendance for girls
7) What could be the reasons for impact of attendance of girls in secondary school education?
a)	Customs    (   )
b)	Society’s beliefs towards girls education  (  )
c)	The patrilineal  ()
d)	 All above  (  )
8) Give brief explanation about your response/ answer the above question:
------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------
9) What do you think about Maasai parents’ feeling in sending their girls to secondary school?
a)	That it will raise the status of the family  (  )
b)	That it is a waste of time and money         (  )
c)	That it is an investment in their economic future as a society  (  )
d)	None of them    (  )
10) How do you think these girls would be received back into their communities if they graduate from secondary school?
                a) They would be treated poorly   (  )
                 b) They would be welcomed back with open arms (  )
                 c) They would be treated as more valuable             (  )
                 d) None of them      (  )
Part D:  the information on the ways to increase girls’ opportunities to access secondary schools in the Maasai community.
11) How to address poor attendance of Maasai girls in secondary school education?
                 a) Educating the community (   )
                 b) Increasing boarding schools for Maasai girls (   )
                  c) All above              (  )
                   e) Additional alternatives such as.......................................................
................................................................................................................................................................................................................................            ................................................................................................................
12) Outline some ways or opportunities that can be used to increase Maasai girls’ access to secondary school among the Maasai community in Kilosa District-----------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------
13) Outline the importance of education to  the  girl child, particularly among Maasai girls at Kilosa District--------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------


Appendix 2: Questionnaire for Head Teachers/ Teachers
You are welcome to take part in this study titled “the impact of Maasai customs on secondary school girls’ academic performance in Kilosa district.
The focus of this questionnaire is to seek your view and understanding about the impact of Maasai customs on secondary school girl’s performance. The information that you provide will be strictly treated confidential and will be used for this academic purpose only and will not be revealed to anyone who is not authorized. Please genuine information for the sake of genuine/authentic data and data reporting.

Please put a tick (√) in the brackets and fill in the spaces provided. Consider each question according to its requirements

Part A: demographic information.
1) Gender
                i) Male   (     )
                 ii) Female (     )
2) Age       (   )
3) Work Experience in the station   (    )




Part B: School Heads/Teachers knowledge about Maasai customs on how it gives girls the access to secondary school education.
4) What is your opinion about girls’ education in Tanzania?
------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------
5) Which number of students is greater than the other in secondary schools in Kilosa District?
i) Boys (  )
 ii) Girls (  )
6) Brief explains how Maasai customs affect girls’ access to secondary schools in Kilosa District?
------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------
8) Do the Maasai customs give chances for to girls’ access secondary school education in Kilosa District?
i) Yes (  )
 ii) No (  )

9) If no, what do you think could be the reasons?
 --------------------------------------------------------------------------------------------------
10) What is your general idea about Maasai girls’ access to secondary school education?
------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------
Part C: information on causes for poor attendance of girls in secondary education
11) What would be the causes for poor attendance of Maasai girls in secondary school education?
              a) Ignorance of their parents (  )
              b) Distance from the available secondary schools (  )
              c) Early marriages and child bearing         (  )
              d) High cost of schooling    (   )
12) As a head teacher/teacher what would be your advice to parents toward their girl children's education in secondary school?
------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------

Part D: Information on the ways to increase girl’ opportunities in secondary school in the Maasai community at Kilosa District?
13) Suggest ways to increase Maasai girls’ opportunities for secondary school education.
------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------
14) What would be the possible solutions to increase the number of Maasai girls in secondary school in Kilosa District
................................................................................................................................................................................................................................................................................
Appendix 3: Focus Group Discussion for Students
1.	What challenges contribute to girls’ limited access to secondary school education in Kilosa District?
2.	How do you consider to be the conditions for educating the girl child in Kilosa District?
3.	How do you perceive to be the benefits of secondary school education for the girls in Kilosa District?
4.	What do you consider to be the causes for impact of academic performance for the Maasai girls in Kilosa secondary schools?
5.	State some issues that contribute to the poor attendance of Maasai girls in secondary school?












Appendix 4: Interview Guide for Parents
You are welcome to take part in this study titled “the impact of Maasai customs on secondary school girls’ academic performance in Kilosa District.
The focus of this questionnaire is to seek your view and understanding about the impact of Maasai customs and on secondary school girl’s performance. The information that you will provide will be strictly treated confidential and will be used for academic purpose only and will not be revealed to anyone. Please feel free to supply genuine information.
1	Currently how many of you have children in secondary schools in Kilosa District?
2	What do you consider to be some of the challenges that hinder Maasai girls’ access secondary school education in Kilosa District?
3	How do you perceive secondary school education for Maasai girls in Kilosa District?
4	In what ways do the Maasai customs affect the girls’ academic performance in Kilosa District?
5	State some issues that are probably the causes of poor attendance of Maasai girls into secondary schools?

























	Government, NGOs and independent initiation against bad customs
	Policy rectification 
	Awareness rising


Independent variables
	Early Marriages
	Female Genital Mutilation
	Frequent migration
	Cultural changes
	Early child bearing
	


